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SANTRAUKA 

Siekdami pagerinti destymo aukstojoje mokykioje kokybp, gru- 
pe Granados universiteto Edukologijosfakulteto destytojg pra- 
dejo veiklos tyrimus (A-R) pavadintus „Bendradarbiaujancio 
destytojo modelio kurimas, remiantis destymo uzduociq ana- 
lize“. Tai buvo tarpdalykine patirtis, nes projekte dalyvavo Cur- 
ricuium 'n destymo fakuletas, Kuno raiskos ir Muzikinio lavini- 
mo katedros. 

Siame straipsnyje analizuojamas studentq aktyvumas uzsie- 
mimq metu. Manoma, kad aktyvumas yra esminis studijq ele- 
mentas, apibreziantis bendravimo tarp destytojo ir studentq 
ribas ir leidziantis organizuoti destymo ir studijavimo veikl^ 
remiantis bendradarbiavimo metodu. Kaip ir A-R projekte, cia 
taip pat pateiksime pasiulymus, kaip pagerinti savo destyma). 

PAGRINDINig SAVOKg APIBREZIMAI 

• Bendradarbiaujantis destytojas - destytojq kolektyvo narys, 
bendradarbiaujantis ir kartu dirbantis su kolegomis ir studen- 
tais siekdamas tarn tikrq studijq tiksiq. 

• StudentLj daiyvavimas - studentq aktyvumas uzsiemimuo- 
se pasitelkus dialog^, emocinj klimatg ir dar papildomai dis- 
kusijc( del gaunamq ziniq pobudzio. 

• Veikios tyrimai - ,Jynmo metodologijq sistema, pagal kuri^ 
uzsiimama tarn tikra veikla (arba inicijuojama kaita) ir tyrimai 
(arba supratimas) tuo paciu metu [...]. Tai kokybiniai tyrimai, 
atliekami kartu (tokj tyrim^ Scjlygoja daugelis priezasciq, vie- 
najq- pokyciq paprastai galima lengviau pasiekti, kai siame 
process dalyvauja zmones, kuriuos pokyciai tiesiogiai jtako- 
ja)” (Dick, 1999). 


IVADAS 

Curricuiumyra'j\e\Bi, erdve, teritorija. Curricuiumrobo ga- 
lios santykius. Curricuiumyra kryptis, kelias, kuriuo eina- 
ma. Curriculum - musq autobiografija, musq gyvenimas, 
musq „gyvenimo aprasymas“, curriculum yra kalve, kur 
grudinamas musq identitetas. Curricuiumyra\eksXas, dis- 
kursas, dokumentas. Curricuium^xa musq tapatybes kor- 
tele (ID). 

(Tadeu da Silva, 2001 , p. 1 87) 

Grupes universiteto destytojq is Granados universiteto 
Edukologijos fakulteto sprendimas imtis bendro darbo 
- destymo patirties analizes - patvirtino jq ketinim^ su- 
teikti prasm^ visam tarn laikui ir pastangoms, kuris ski- 


ANALYSIS OF STUDENT 
PARTICIPATION IN UNIVERSITY 
CLASSES: AN INTERDISCIPLINARY 
EXPERIENCE 


ABSTRACT 

The interest to improve the quality of teaching in higher education 
has led to the involvement of a group of faculty members at the 
University of Granada Faculty of Education in an Action-Research 
(A-R) experience titled “Towards a model of collaborative lecture 
throughout the analysis of their educational tasks.” This has been 
an interdisciplinary experience because faculties from the 
Curriculum & Instruction, Body Expression and Music Education 
Departments have been involved on this project. 

In this paper our interest is concentrated on the students’ 
participation in class. We consider participation an essential 
ingredient for teaching which determines the communication 
between faculties and students and lead the teaching-learning 
process in a collaborative way. As in the A-R project, at the end 
we raise proposals to improve our teaching. 

DEFINITIONS OF KEY WORDS 

• Collaborative lecturer- faculty member employing cooperation 
and involvement among colleagues and students to attain 
educational goals. 

• Students’ participation - students’ implication during classes 
influenced by factors such as dialogue, the affective climate and 
the type of knowledge discussed, among other factors. 

• Action-Research - 'A family of research methodologies which 
pursue action (or change) and research (or understanding) at the 
same time [...]. It is also participative (among other reasons, 
change is usually easier to achieve when those affected by the 
change are involved) and qualitative)” (Dick, 1999). 


INTRODUCTION 

The curriculum is a place, a space, a territory. The curricu- 
lum sho'NS power relations. The curricuium \s a direction, a 
journey, a way to go. The curriculum is our autobiography, 
our lives, “curriculum vitae”: it is in the curriculum VraX our 
identity is forged. The curricuium \s text, discourse, a docu- 
ment. The curricuium \s our ID card. 

(Tadeu da Silva 2001, p. 187) 


When we, a group of university lecturers from the Faculty of 
Education at the University of Granada, decided to embark 
on a collaborative process of analysis on the subject of teach- 
ing practice itself, we then confirmed our intention of giving a 
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riamas destymui ir studijavimui. Kaip minima straips- 
nio pradzioje pateiktoje citatoje, taip pat ketinta sukonst- 
ruoti savo ID su tekstu, diskursu ir atitinkama patirtimi. 
Pagaliau tureti kazk^ tokio autobiografinio. 

Sis prasmes suteikimo procesas nera toks jau vi- 
siskai nekaltas, kadangi reikia atsizveigti j visus anks- 
tesnius individualius viso patirciq komplekso suvoki- 
mus, kurie nebuvo labai jtikinantys, kad butg galima 
parengti studijuj koncepcijas tiems universiteto modu- 
liams ir destymo programoms, kuriose mes dirbame. 
Galimyb? dalyvauti Andaluzijos universiteto destytoji/ 
rengimo projekte ^sp. Proyecto Andaiuz de Formacion 
det Profesorado Universitario) mums suteike „Andalu- 
zijos universitetL! kokybes uztikrinimo skyrius" (isp. Uni- 
dad para ia Caiidad de ias Universidades Andaiuzas) . 
Mes visiskai isnaudojome siq galimyb? ir sukureme pro- 
jekt^, pavadint^ „Bendradarbiaujancio destytojo mode- 
iio kurimas remiantis destymo uzduocip anaiize: tarp- 
disciptinine patirtis “ (isp. Hacia un modeio de profesor 
coiaborativo desde ei anaiisis de ias tareas docentes: 
una experiencia interdiscipiinaria). 

Esame jsitikin^, kad analizuojant destym^ galima jj 
universitete pagerinti. 0 anaiize tuo paciu metu gali da- 
ryti jtak^ destytojij poziuriui, kelti jq s^moningum^ tarn 
ti krais klausimais, sukurti erdves akademiniam bendra- 
vimui, kuris sugebes virsti tobulejimo procesu ir suteik- 
ti mums tapatumo ir ziniq. 

Siame projekte dalyvavo penkiolika abiejq lyciq uni- 
versiteto destytojq. Vieni destytojai dirbo su Kuno is- 
raiskos didaktikos, o kiti Muzikines israiskos didakti- 
kos krypties studentais. jgyvendinant projekto uzdavi- 
nius, destymo tobulinimo proceso metu buvo suorga- 
nizuota daug susirinkimq, uzrasyta daug atskirq desty- 
tojq minciq, atlikta stebejimq. Visa si veikla padejo nu- 
statyti mums savitus destymo modelius ir taikom^ prak- 
tin^ veikl^. Siekta tikslo skatinti teigiam^ destytojq po- 
ziurj j bendradarbiavimo kultur^ bei kompromisus, kaip 
destymo gerinimo strategijos pagrind^. 

Parengt^ projekt^ sudare daug skirtingq etapq: a) 
situacijos issiaiskinimas; b) destymo modelio projekta- 
vimas; c) studentq, destytojq ir kitq grupes nariq, daly- 
vaujanciq projekte, skatinimas apm^styti savo darbq. 
Siame straipsnyje neanalizuosime pirmojo padeties is- 
siaiskinimo etapo. Siuo etapu buvo nustatyti tuo metu 
taikomi individualus destymo modeliai ir pasiulyta, kaip 
galima tobulinti apibrezt^ destom^ veiklq. 

Kituose projekto etapuose buvo jgyvendinami pa- 
siulymai del tobulinimo, vyko vertinimo ir pakartotinio 
svarstymo procesai. Privalome neuzmirsti, ko siekta 
siuo projektu: parengti „veiklos tyrimo" modelj. Jo pa- 
rengimui ir pagrindimui buvo pasitelktos Gollete ir Les- 
sar-Herbert (1988) idejos. Sie du autoriai siulo destyto- 
jams taikyti bendradarbiavimo modelj kaip strategy^ siq 
procesq universitete metu: (1) tirti ir analizuoti savo pa- 
tirtj; (2) iskelti problem^, kuri^ reikia tirti; (3) parengti 
veiklos projekto plan^; (4) pateikti ir isanalizuoti pareng- 
t^ projekt^; (5) pateikti ir isanalizuoti gautus rezultatus; 
(6) pabaigoje interpretuoti rezultatus ir priimti atitinka- 
mus sprendimus. Tokiu budu procesas ir anaiize laiki- 
nai jpareigojo darbo grup§ perm^styti ir siekti praktis- 
kai jgyvendinti visas idejas ir strategijas, kad butq ras- 
tas budas iskilusioms problemoms spr^sti. Sioje pir- 
moje cia pateikiamoje ataskaitoje noretume isryskinti 


full meaning to all that time and effort devoted to the task of 
teaching and learning. Maybe - and as the above quote says 
- we also intended to forge an ID card with a text, a discourse 
and a journey in itself. Something autobiographic after all. 

This process of giving meaning is not innocent at all, as it 
must take into account all the prior individual perceptions on a 
set of experiences - that were not much convincing - for the 
development of the educational approaches inherent to the 
university modules and syllabuses we teach. It was the “Qual- 
ity Assurance Unit for Andalusian Universities” (spn. Unidad 
para ta Caiidad de ias Universidades Andaiuzad) who gave us 
the chance to take part in the “Andalusian Project for the Train- 
ing of University Teachers” (spn. Proyecto Andaiuz de 
Formacion dei Profesorado Universitarid). We took full advan- 
tage of this opportunity to set up the training project entitled 
“Towards a model of collaborative lecturer through the analy- 
sis of their educational tasks: an interdisciplinary experience” 
(spn. Hacia un modeio de profesor coiaborativo desde ei 
anaiisis de ias tareas docentes: una experiencia interdiscipii- 
narid}. 

It is our belief that the analysis of the teaching activities 
seeks to improve university teaching as a whole. And at 
the same time it can bring about a change in the attitude of 
the teachers involved, as well as raising a certain aware- 
ness and creating a space for educational communication 
able to turn into a journey which will provide us with iden- 
tity and knowledge. 

Fifteen male and female university lecturers took part in 
this project. Some of them belonged to the field of Body Ex- 
pression Didactics and others to the Musical Expression Di- 
dactics. In order to achieve the objectives set for the training 
project, a series of meetings were held, individual opinions 
written down and observations made throughout the process 
of teaching development. All those things helped us identify 
our inherent teaching models and the practical activities we 
used. The aim was to promote a positive attitude among teach- 
ers towards the culture of cooperation and the compromise 
they need as an strategy to improve their teaching practice. 

The training proposal was made up of a series of diffe- 
rent stages: a) becoming aware of the situation; b) drafting 
a proposal for the enhancement of the teaching model; 
and c) encouraging part of the students, the teachers invol- 
ved and the members of the group to think about it. Ha- 
ving said that, we are now going to focus on the first aware- 
ness-raising stage. In that phase, an individual identifica- 
tion of the current teaching model at that moment was 
established, and some possible improvements on the iden- 
tified teaching activities were as well proposed. 

On the following stages of the project those identified im- 
provement proposals were implemented, and they did undergo 
a process of assessment and reconsideration. We must not 
forget what the training project’s approach pursues: an “Ac- 
tion-Research” model. For the development and approach of 
this model the ideas of Gollete and Lessar-Herbert (1 988) were 
followed. These two authors, within a university context, iden- 
tify the model as an strategy for faculties to use during the fol- 
lowing process: (1 ) they explore and analyse their experiences; 
(2) they put forward the problem to be studied; (3) they make a 
plan for a project of action; (4) they present and analyse the 
said project; (5) they present and analyse the results obtained; 
and (6) finally they interpret these results and take decisions 
accordingly. This way, the process and the analysis force the 
work group to make a temporary commitment to think and put 
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visLj pateikiaimj veiklos sriciq svarb^. Ataskaita apima 
tyrimo ir analizes etapus, kuriuose nustatytos proble- 
mos spr^stinos ateityje. 

Duomenys, gauti is dvieji! grupes susirinkimi! pro- 
tokolLj^ ir juose dalyvaujanciq destytojij svarstymi! ir 
stebejimq, buvo anaiizuojami pasiteikus kompiuterinj 
duomenq apdorojim^. Programine jranga „Nudist Vi- 
vo" dazniausiai naudojama atliekant kokybinius tyri- 
mus, leido mums apibendrinti rezultatus ir daryti isva- 
das atsizvelgiant j Rodriguez, Gil ir Garcia (1996) nu- 
statytus duomenq redukcijos, dispozicijos ir transfor- 
macijos metodus. Diskursas buvo perteiktas parinkus 
tuos pacius zodzius, kuriuos vartoja patys destytojai 
(jq gyvos kaibos, kuri buvo transkribuota, pagrindu), 
kad toiiau butq galima atlikti interpretacin^ anaiiz^ ras- 
tu - toki^ anaiiz^ rastu, kuri leistq sukurti teorij^ ir pa- 
rodytq iskyianciq probiemq priezastis. Kokia tai pro- 
blema gaietq buti? Kodel ji keiia nerim^? Kodel vie- 
naip ar kitaip turetq atsitikti? Pavojaus signaiq atsiran- 
da tuo atveju, kai destym^ vertiname kaip atvir^ erd- 
v^ rysiui ir s^veikai tarp studentq ir destytojq, many- 
dami, kad bendravimo trukumas rodo, kad destymas 
nekokybiskas Jei nera bendravimo, nera destymo, o 
tai iaikytina studijavimo zaidimo (studijavimas is tikrq- 
jq yra zaidimas) manipuiiavimu. Nera neutraiios erd- 
ves, o vertybes yra perduodamos ir atkuriamos, jsiti- 
kinimai yra priimami ir jq laikomasi. Visa tai daugiau 
ar maziau s^moningai buvo pasitelkta musq diskurso 
konstravimui ir jo atkurimui. 

Apzveig? tyrinejimo ir probiemq identifikavimo sta- 
dijoje nustatytus visus svarbiausius diskursus, iskeie- 
me sau tiksl^ palengvinti duomenq skaitym^, tad nu- 
sprendeme demesj koncentruoti j pagrindin^ desty- 
mo tobulinimo problem^ - studentq aktyvq darb^ pa- 
skaitose. Tokio darbo s^vok^ aptarsime placiau, kar- 
tu paiiesdami ir jq salygojancius veiksnius, pvz., dia- 
iogq, emocinj klimatq ir ziniq iaipsnj. 

Tokia veiksmq seka pasirinkta ketinant parodyti, 
kas yra destymo aprasas, atspindintis visq patyrimq ir 
praktines transformacijos tiksius. Jei si erdve kuriama 
per tarn tikroseigsenos, veiksmq, dainq, kvapq ... aso- 
ciacijas, tai mes pateksime j tq erdvq keisdami jos svar- 
biausiq veikejq buvimo vietq. 


1 

DALYVAVIMAS 

Dalyvauti, pasak ispanq kaibos zodynq, reiskia du da- 
lykus: buti jsitraukus j kokiq nors veikiq '\K pranesti apie 
kp nors, pateikti, perduoti informacij^ apie k^ nors. 
Sie du veiksmai suteikia minetam veiksmazodziui pras- 
mq. 

Musq analizeje tai gaiingas zodis. Si sqvoka sutei- 
kia gaiimybq mums is karto stebeti tq akivaizdq ben- 
dravimq destymo process, be kurio isvis nebutq jokio 
studijq proceso. Veiksmazodis daiyvauti\\x\'\ labai pia- 
ciq reiksmq, kurioje susipina skirtingi tarpusavyje su- 
sijq veiksniai, jgaiinantys veiksmazodzio prasmq ma- 
terializuoti. Zodis daiyvauti apima skirtingas skales, 

' Pirmasis susitikimas buvo daugiausiai skirtas diskusijai 
del dalyvavimo, antras - del vertinimo ir jvertinimo. 


all the arising ideas and strategies into practice, with the aim of 
conceiving solutions to the problems as those appear. By this, 
we mean to highlight the importance of what is being presented 
here, in this first research report. This report belongs to a phase 
of exploration and analysis which helped us identify the prob- 
lems we would be dealing with further on. 

Data obtained from the transcripts of two of the meetings' 
held by the group, and from the considerations and observa- 
tions made by the lecturers involved, were analysed using com- 
puterized data treatment. The software tool “Nudist Vivd’ — 
mainly used for qualitative research — allowed us to obtain 
results and reach conclusions, while respecting the patterns 
on data reduction, disposition and transformation set by 
Rodriguez, Gil & Garcia (1996). The discourses have been 
translated from the same wording used by the lecturers (thanks 
to the transcription of what they actually said) , so that we could 
futher on reach an interpretative writing. A writing that would 
create theories and show us the reasons for the issues aris- 
ing. What would be the problem? What would be so worrying 
about it? Why would that happen? The alarm is raised when- 
ever we focus on assessing teaching as an open space for 
interrelation-interaction between students and teachers, thus 
assuming that the lack of communication leads to a faulty 
teaching. If there is no communication there is no teaching 
and, as a result, the game of learning (because it is indeed a 
game) is manipulated. There are no neutral spaces, but val- 
ues to be transferred and reproduced, and beliefs to be ac- 
cepted and observed. All of them used, in a more or less con- 
scious manner, to recreate our own discourse construction. 

In this article, after reviewing all the discourses that ap- 
peared during the process - at that exploration and prob- 
lem-identification stage - and with the aim of making it easier 
to read, we chose to focus on the main problem concerning 
the development of teaching activities, that is, students’ par- 
ticipation in class. We will discuss the concept of participa- 
tion as a wider entity that is going to be greatly influenced 
by other factors such as dialogue, the affective climate and 
the degrees of knowledge. 

In so doing, we intend to show what that teaching auto- 
biography is, with all its experiences and purposes of prac- 
tical transformation. If that territory is created through the 
association of certain behaviours, actions, songs, smells... 
then we are going to reach that territory by relocating its 
main characters. 


1 

PARTICIPATION 

To participate, according to the Spanish language dictionar- 
ies, means two different things: one is to take part in some- 
thing, and the other is to report, to communicate, to inform 
about something. These two actions build and give mean- 
ing to the verb “to participate”. 

For the moment, and for the sake of our analysis, it is a 
powerful verb. A concept that allows us to follow at once 
that apparent teaching communication, without which there 
would be no educational process at all. To participate im- 
plies a very wide notion, where different interrelated factors 
intervene enabling the materialization of the verb’s mean- 

' The first meeting was mostly dedicated to discuss about partici- 
pation, the second about assesment and evaluation. 
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lygmenis pradedant dialogu ir emociniu klimatu, o bai- 
giant individualiq ziniq lygmeniu. 

1.1. DIALOGAS: POREIKIS ISREIKSTI SAVE 
Vieno susirinkimo metu destytojai erne diskutuoti apie 
dalyvavim^ ir atsizveigdami j save stebejimo protokolus 
ir apm^stymus rastu, isdaiintus kiekvienam, jie issake 
mums, kaip suvokia daiyvavim^, kartu pabrezdami, kad 
sie stebejimq rezultatai juos visus labai nustebino. 
Destytojas A: “As maniau, kad esu labai demokra- 
tiskas ir kad skatinu studentus aktyviai daiyvauti pa- 
skaitoje, bet destytojas C priverte mane suvokti, kad 
tai netiesa, kad visada kaibu tik as, o ne jie. Taitikra 
tiesa, nors anksciau taip nemaniau. Buvau jsitikin^s, 
kad mano paskaitose studentai aktyviau daiyvauja, 
bet pasirodo, taip is tiesq nera. Daug kartq as juos 
kvieciau jsitraukti / diskusijq, bet kai jie neatsakyda- 
vo, as pradedavau save tiradq, o ne toiiau skatinau 
juos atsakyti. Mano mintys nupiaukdavo taip toii, kad 
viskas baigdavosi tuo, jog as visai neieisdavau jiems 
daiyvauti paskatoje ... 

Pirmasis susitikimas 
Troskimas paskatinti diaiog^ ir bendravim^ baigesi 
demokratinio veiksmo gyvumo uzsiopinimu. Regimybe 
gaii buti apgaulinga ir nuviiianti. Destytojai, kurie tai zi- 
no, bando ieskoti sprendimij ir keiia sau naujus uzdavi- 
nius destymo tobuiinimo srityje. Susidur^ su atvejais, 
kuriuos destytojas iaiko kaip nenusisekusius, destytojai 
pasiteike savo apm^stymus ir rastu pasakojo apie po- 
reikj zinoti ir gebeti tinkamai pasinaudoti skirtingomis 
metodinemis priemonemis siekiant, kad butq paskatin- 
tas ne dirbtinis ir netikras, o reaius gyvas grupes daiy- 
Kai///77as(individuali destytojo F ataskaita apie destym^. 

Gaiima butq teigti, jog neuztenka vien jsivaizduoto 
troskimo, taciau jsivaizdavimas vis delto turetq tapti 
trokstamas. Vadinasi nusivylimas privaietq sukeiti vaiz- 
duotes aistras studentg auditorijoje. 

Metodika yra „tikrojo“ studentg dalyvavimo skatini- 
mo pagrindas. Siuo momenta visiskai normalu, kad des- 
tytojai nori zinoti, kaip jgyti tq ziniq ir kaip gaiima panau- 
doti tas metodines priemones. 

Destytojas B: Man taip pat buvo nutik^, bet mano 
atveju, svarbu buvo tai, kad paskaitoje visuometda- 
iyvaudavo studentai, kurie tuo daiyku domedavosi. 
ir visq iaikq tai bOdavo tie patys zmones. Taigi ga- 
iiausiai viskas baigda vosi diaiogu tarp dviejq, trijq ar 
penkiq jprastq grupiq, o iikusius auditorijoje buvo ga- 
iima iaikyti atskirais baidais ar daiktais. Grjztant prie 
to, kq destytojas A sake anksciau, man sunku pa- 
sakyti, kiek reikia t^sti kiausinejimq, t.y kaip susido- 
rotisu tokia situacija?As jq visq kiausinejau, kaip as 
tureciau skatinti diaiogq. Buvo labai sunku. Zinoma, 
visada iengviau t^sti kiausinejimq ir uzpiidyti tq tyiq 
kaibant paciam. Taciau as tikrai noreciau atrasti to- 
kias veiksmingas strategijas, kudos gaietq istikrqjq 
garantuoti daiyvavimq paskaitoje ... 

Pirmasis susitikimas 
Bendras daiyvavimo modeiis, kuriame atkurta daiy- 
vavimo ir bendravimo dinamika, atrodo, atspindi du bu- 
dus; vadovaujantj vaidmenj gali monopoiizuoti arba pats 
destytojas, arba studentai, kurie tikrai domisi daiyku. Mu- 
sq tyrimo duomenys rodo, kad abiem atvejais vyrauja 
uzdaras dialogas tarp keiiq asmenq, o pagrindiniai to- 


ing. To participate shows different scaies, ranging from 
diaiogue and affective climate to the individuai ieveis of 
knowiedge. 

1.1. DiALOGUE: THE NEED TO SELF EXPRESS 
During one of the meetings held, the lecturers started dis- 
cussing the issue of participation and, taking into acccount 
the observation reports and their own written refiections 
(handed out to everybody), they iet us know their percep- 
tions on participation, underiining how surprised they were. 
Lecturer A: 7 thought i was very democratic and that i 
in vited many students to participate, but lecturer C has 
made me see that it wasn’t so, that it is always me 
talking but not them, it’s true, i dind’t have that impres- 
sion though, i thought there was more participation on 
my classes, but it seems there isn ’t much of it after all. 
i ask them many times but as they don’t answer, and 
instead of going on asking, i just start rattling on. And 
i get so carried away that, in the end, i don ’t iet them 
participate at all. . . 

Meeting 

The passion for encouraging diaiogue and communi- 
cation has ended up suffocating the liveiiness of demo- 
cratic action. Appearances can be deceptive and disap- 
pointing. The lecturers who are aware of this try to iook for 
a soiution and bring up new needs to their teaching de- 
veiopment. Faced with a situation which admits that there 
has been a failure, lecturers tell us through their written 
refiections about the need to “know and make a proper 
use of the different methodological toots to promote group 
participation in a real manner, and not in a ficititious one ’’ 
(Individual teaching report lecturer F). 

It could be argued that it is not enough for passion to 
be imagined but that, at the same time, it wouid be neces- 
sary for imagination to become passionate. That is to say, 
disappointment should instil passion into the audience’s 
imagination. Such would be the case of students. 

Methodology is the base for the promotion of a “reai” 
participation amongst students. At this point, it is perfectiy 
normai for the teachers to want to know how that knowi- 
edge can be achieved and how those methodoiogicai tools 
can be used. 

Lecturer B: Same with me, but in my case another sig- 
nificant thing was that it was always the students inter- 
ested in the subject that participated. And they were 
always the same people. So, in some way, it ended up 
being sort of a dialogue between the two, three or five 
usual groups, while the rest were just tike pieces of 
furniture. Therefore, and going back to what lecturer A 
said before, for me it is difficult to say: up to which 
point should you keep asking? That is, how should 
that situation be handled?, i have asked them all how 
can i promote that dialogue. And i found it very diffi- 
cult. Of course, it is always much easier to go on and 
fill the void by speaking yourself Then, what i would 
really like is to identify strategies efficient enough to 
make that participation real. . . 

Meeting 

The general pattern of participation, recreating the 
dynamics of taking part and communicating, seems to 
foliow two ways: either it is the teacher himself who mo- 
nopolizes the ieading roie, either it is the students reaily 
interested in the subject who do so. In both cases we found 
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kio dialogo ypatumai yra tokie: (1 ) sitoks dialogas visa- 
da atsiduria uzburtame rate, cia visuomet egzistuoja 
priesingos pozicijos; (2) toks dialogas yra neraciona- 
lus, kadangi niekada nejtraukia daugumos ir besidomin- 
cios mazumos. 

Remiantis siaanalize galime daryti isvad^, kad da- 
lyvavimo aktyvum^ esame link§ matuoti uzsiemimuo- 
se vykstanciu dialogu, destymo ir studijavimo metu. 
Akivaizdu, kad toks dialogas gall buti gincytinas, ka- 
dangi jo forma nereall, netikra, nes jls yra Isprovokuo- 
tas. Iskllus slam faktui, dlskusijq tarp destytojq gero- 
kal sumazejo, jlems nebuvo taip lengva paslulyti toklq 
strategljq, kur dialogas taptq bendresnis, realesnis ir 
labiau tikras. 

Destytojas C: Zinomajie dalyvauja, bettas dalyva- 
vimas kiek saliskas. Kodel? Daugeliu atvejg jie ne- 
zino to turinio, kuris destomas, nezino, apie k^ kat- 
bes jg kotegos studentai. Tode! tai vercia mane ste- 
betis: ar tikrai visi atejo j mano paskaitg, pries tai 
susipazin^ su jos turiniu? As nezinau, todei negaiiu 
pasakyti, ar jie nedaiyvauja dei to, kad nesusipazi- 
n^su jos turiniu ir nezino apie kg kaibeti (...). Taigi 
svarstau, kodei taip atsitiko, ir bandau jgy vend inti 
strategijq - nors ir kaip butg sunku tai padaryti - 
priversti juos susipazinti su tuo turiniu, kurj nagrine- 
sime uzsiemimg metu, t.y strategijg destytituos tu- 
rinus, o ne paprasciausiai pasakyti „privaiote per- 
skaityti siuos pusiapius rytojui". Zinau, kad jsisavin- 
ti turinj sudetinga, sunku, nessi sritis reikaiauja ki- 
tokio sprendimo. Be to, tai vienas is tg daiykg, jku- 
riuos as iabiausiai atkreipiau demesjpo destytojo E 
komentarg... ’’ 

Pirmasis susitikimas 
jtikinti studentus is anksto jgyti ziniii apie s^vokas, 
kurios bus nagrinejamos uzsiemimi! metu, - vadinasi 
taikyti dialog^ skatinanci^ strategijq. Taciau dirbti taip, 
kad tos zinios juos pasiektq, yra nelengvas uzdavinys, 
nes butina ne tik parengti ir isdalinti kruvq puslapiq ir 
uzrasq, kuriuos jie turi isstudijuoti (po to visa tai neretai 
pamirstama). Strategijos paieskos reikaiauja tarn tikro 
stebejimo, kad jsitinkintume, ar studentai istikrqjL! jgyja 
tas jiems relkalingas ir naudingas zinias. Tokiu budu 
pasiekti rezultatq, kai visi studentai grupeje turi tvirtq 
nuomonq tarn tikru klausimu ir tik nuo to momento gali 
vykti abipusis dialogas ir jmanoma padeti pagrindus 
aktyviam studentg dalyvavimui. 

Destytojas D: Studentai turi daugybg priezascig ne- 
daiyvauti diskusijoje, o turbutpati svarbiausia bOtg 
ta, kad jie nieko neismano apie diskutuojamg kiau- 
simg. Jei tai pagrindinio ar specifinio turinio daiy- 
kas, o studentai pries tai nera atiikg jokig tyrimg to- 
je srityje, akivaizdu, kad jie netures save nuomones 
apie tai, todei jiems bus sunku daiyvauti diskusijo- 
je. Kokias strategijas gaiime taikyti? MOsg diskutuo- 
jamos probiemos yra kryptingesnes (. . .). Jeigu stu- 
dentai susiduria su daiyku apie kurj jie nera nieko 
skaitg anksciau, nera jo anaiizavg, apie tai gaivojg, 
jiems bus iabai sunku pasakyti save nuomong. Jie 
is esmes net gaii ir nesuvokti, kokia tema yra disku- 
tuojama . . . 

Pirmasis susitikimas 
Turinys turi buti pateiktas is anksto, ir tai reikia dary- 
ti ne del mechaninlo mokymosi, bet remiantis zlnlq In- 


that it is that close dialogue between a few that prevails. 
And the main characteristics of that dialogue are: (1) that it 
enters a vicious circle in which there is always opposed 
positions; and (2) that it creates an unreal toll of participa- 
tion, since it does neither include the majority nor an inter- 
ested minority. 

From the above analysis it can be drawn that participa- 
tion tends to be measured by the dialogue arisen in class 
while the teaching/learning action takes place. Surely that 
dialogue can be questioned, since it happens under a fic- 
titious form and it is unreal because Its origins are partial. 
When this fact arose, the level of discussion held by the 
lecturers decreased considerably, since they did not find it 
easy to come up with strategies to make a more general, 
more real and more genuine dialogue possible. 

Lecturer C: Of course they do participate, but partici- 
pation is a bit biased. Why? Because many times they 
do not know the contents being taught at ctass, the 
contents their feiiow students wiii be tatking about. And 
this makes me wonder: “Do aii of them attend my ctasses 
having previousiy read the contents?”, i don’t know, 
therefore i don ’t know if they just don ’t participate be- 
cause they don’t know what we’re tatking about (...). 
Then t must think to myseif “how come?”, and try to 
imptement an strategy - difficuit as it may be - to make 
them know the contents we’ it be deating with. An strat- 
egy to teach those contents not just by tetting them “you 
must read ait those pages for tomorrow”, i know it is 
comptex for them to know the contents, and that’s 
something t have to think about. Aiso, it’s one of the 
things that most caught my attention from the comments 
iecturer E made. . . ” 

Meeting 

Enabling them to have a previous knowledge of the con- 
cepts they will be dealing with in class is a strategy for 
dialogue encouragement. But making them reach that 
knowledge is not an easy task, since it is not only a ques- 
tion of giving them lots of pages and notes to study (and 
completely forget about afterwards). The quest for a strat- 
egy requires a certain observation, in order to check that 
students are actually getting that necessary and useful 
knowledge. That way the result will be all the students of 
the class having a solid opinion on a particular issue, and 
from that moment on, an open dialogue and a well-based 
participation will be reached. 

Lecturer D: There are many reasons for them not to 
participate, but maybe the most important one is that 
they know nothing about the subject being discussed, 
if it is a subject of instrumentat content or one of spe- 
cific content, and if they do not do some research on it 
before, then they are not going to have an opinion and 
it is going to be very difficuit for them to participate. 
Any strategies? in our case, the issues to discuss are 
somewhat more orientated (...). if students are con- 
fronted with a topic they have not read about before, 
they have not anaiysed before, they have not thought 
about before, it is going to be very difficuit for them to 
express an opinion. They practicaiiy are not even go- 
ing to know which topic are being discussed. . . 

T" Meeting 

The contents must be previously presented. That would 
not be made for the sake of rote learning, but In accord- 
ance with the process of knowledge internalisation and ap- 
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ternalizavimo ir jsisavinimo procesu. „lntertekstualizavi- 
mo“ lygmuo pasiekiamas, kai visi studentai suranda, per- 
skaito, isanalizuoja ir apm^sto destomo dalyko medzia- 
g^, kad per paskait^galetij pareiksti save nuomon^. Jei 
sis lygmuo nera pasiekiamas, tai tampa neisspr^stu uz- 
daviniu visame aktyvaus studijavimo process. 

Taciau siuo atveju svarbi ne tik platesnio dialogs ir 
ankstyvesnio konceptualaus poziurio pasiulymo proble- 
ma, egzistuoja ir kitq neatskiriamij ir lygiai taip pat svar- 
biq veiksniq. Sie veiksniai daro jtak^ aktyvumui, kai pa- 
aiskeja, kad tikrove visq pirma daugiareiksme ir sude- 
tinga, ir kad kiekvienas studentas yra individualus savo 
suvokimu, ispudziais ir varzymusi. 

Destytojas E: Nesutinku sutuo. Esu kalbej^s su stu- 
dentais ir klaus^s jij apie pasyvq daiyvavim^ pa- 
skaitose. die man pasake, kad paprasciausiai neis- 
drjsta paklausti. Tai asmenybes probiema, tai sto- 
ka gebejimo k^ nors pasakyti draugg akivaizdoje, 
jiesutrinka, israusta ... Svarbiausia yra tai, kadjiems 
truksta pasitikejimo savimi. As nemanau, kad pro- 
biema giudi daiyko turinyje, nes studentai gaiidaug 
zi not i tarn tikra tern a, taciau nesugebeti isreiksti sa- 
vo nuomones. Nei ta tema, nei kita, net ir susidur^ 
su neteisybe ...Is tikrgjg jie nedaiyvauja vien del 
savo drovumo. 

Pirmasis susitikimas 
Sis nesugebejimas jsitraukti j bendravimo zaidim^, 
kurio priezastj nurode musq studentai, yra geras jrody- 
mas, kad musq mintyse slypi nematomi kalejimai. Tie 
kalejimai galbut skirti apsaugoti mus nuo bet kokio pa- 
tyrimo, kuris gali iseiti uz musq jprastines psichologines 
rutinos ribq, nes reikstq pavojing^ ir rizikingq nuotykj, 
kurio kaina bOtq musq savigarba. 

Destytojas E: Nuo pat pirmg dieng mokykioje jie jpra- 
to, kad del mokytojo ar kitg kiases draugg jie gaii 
atsidurti kebiioje siduacijoje kiekvieng kartg, kai jie 
bando kg nors pasakyti kiaseje. Nebudavo parody- 
ta absoHuciai jokio demesio jg aktyvumui kiaseje, t.y 
tai buvo atsitikg tiek daug kartg, kad jie daugiau jau 
nebepasitiki niekuo. Kadangi jie nesugebejo iaisvai 
pareiksti savo nuomones ansciau, jiems atrodo siau- 
binga, kad reikia tai daryti dabar, jie nenori ir bijo 
susiiaukti bet kokio neigiamo komentaro. Tokia ne- 
igiama patirtis is tikrgjg paiiko jiems randus - jei ne 
fizinius, tai psichoioginius. 

Pirmasis susitikimas 
Pam^stykime, kodel taip atsitinka. Ar is tiesq taip bai- 
su pasirodyti kvailiu, kad net slopinama kalbejimo lais- 
ve, arba kitaiptariant, gebejimas pasiryzti ir niekieno ne- 
verciamam pareiksti savo nuomon^? Kai uzkiumpami 
beginkliai, nezinantys k^ daryti, vienintele jmanoma jq 
iseitis - lindeti savo kiaute, tyleti ir nejudeti. 

Trukstant emociniq reakcijq patirties ir dialogs var- 
zymasls nejveiklamas. Tai esmine giliai jsisaknijusi pro- 
biema Ir jos nelsspr^slme per vienus ar dvejus metus. 
Reikia daug sunkaus didaktinlo darbo, norint isvengtl 
siq trijq tarpusavyje susljuslq veiksmq - kalbetl, buti vi- 
sq pajuokiamam, apsikvailinti - ir pereiti prie kitq trijq 
veiksmq - kalbeti, moketi issakyti savo nuomon^ ir buti 
pasirengusiam. 

Destytojas F: Daznai studentas aktyviai daiyvauja pa- 
skaitoje del to, kad turi zinig, taciau yra ir kitg gebe- 
jimg, kurie nesusijg su ziniomis, bet prikiauso nuo 


propriation. The skill of “intertextuallzation” Is reached 
when all the students have found, read, analysed and 
thought about the documentation on a subject in order 
to finally be able to express their opinion during class. If 
this skill is not reached, it would become a pending task 
in the overall process of participative learning. 

But It Is not just a question of having a wider dia- 
logue and offering a previous conceptual approach, for 
there are some other more inherent and equally impor- 
tant factors. These factors have an influence on partici- 
pation when It becomes clear that the reality Is - above 
all - a plural and significant warp, where each student is 
an individual world of perceptions, impressions and in- 
hibitions. 

Lecturer E: / don’t agree with that i have talked to 
students and asked them about their scarce partici- 
pation, and they’ve toidme that they simply don’t dare 
to ask. it is a problem of personality, of not being 
able to express anything in front of their fellows, they 
get blank, and they blush. . . AH in all, they lack confi- 
dence. Because i don’t think the problem is on the 
contents, since some students may know a lot on a 
certain content yet still be unable to express their 
opinion. Neither their opinion on that subject nor in 
any other, nor when faced with an injustice... Basi- 
cally they do not participate out of sheer shyness. 

P' Meeting 

This inability shown by our students to enter the game 
of communication is a good example to prove that there 
are Invisible prisons built Inside our minds. Prisons to 
maybe protect us against any experience that may go 
beyond our usual psychological routine, since getting 
out of this routine can turn into a dangerous risky adven- 
ture our self-esteem may end up paying for. 

Lecturer E: Since they were young, they got used to 
be left stranded by the teacher or their fellow students 
every time they spoke in class. There is absolutely 
no respect towards their participation, that is, that has 
happened so many times that they don’t trust any- 
one anymore. As they haven ’t been able to freely ex- 
press themselves before, now they have a horror of 
expressing themselves, loathing and fearing any 
negative comment they might receive. Because in- 
deed they have been marked, maybe not in physical 
manner but in a psychological one. 

P‘ Meeting 

An interesting question to think about would be “why 
does this happen?” Is there such a great fear towards 
making a fool of oneself that It ends up killing the free- 
dom of speech or, otherwise said, the ability to decide to 
express oneself In a voluntary manner? Caught defence- 
less, ignoring what to do, the only possible way-out for 
them is to stay blocked, still and motionless. 

There is a lack of affective training and dialogue that 
prevents those Inhibitions from being overcome. Therefore 
this is a key issue that is not going to be solved in a year or 
two, since it is something deep down rooted. It would cer- 
tainly require a big hard pedagogical work to try to put an 
end to this associative triangle (to talk, to be exposed and 
to make a fool of oneself) and replace It with another trian- 
gle: to talk, to present oneself and to be trained. 

Lecturer F; Many times participation arises out of 
knowledge, but there are also some other skills that 
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psichologiniLj savybig - ekstravertiskumo irintraver- 
tiskumo. Sias dvi savybes galima ugdyti dirbant gru- 
pese, jei jmanoma sukurti strategijg, kaip suformuoti 
grup^, apimanci^A, BirC. Taciau yra studentg, ku- 
rie datyvauja tik tada, kaijie ismano dalykg, jie taip 
pat nera drovus. Taciau sie studentai neb us akty- 
vus paskaitoje, jei neb us is anksto isanaiizav^ pa- 
skaitos turinio, nes nenores atrodyti juokingai. 

Pirmasis susitikimas 
Kaip jau buvo mineta, dialogo ir aktyvaus dalyvavi- 
mo vengimo priezastis gali buti ankstesniq ziniq truku- 
mas, ekstraversija ir intraversija. Si^ situacij^ galima pa- 
keisti, t.y. pasitelkus destymo strategijas jmanoma siuos 
trukumus ar trikdzius istaisyti atsizvelgiant ir j studijq 
aspekt^. 

1.2. GERAS PSICHOLOGINIS KLIMATAS: 
HUMANISKAS POZIURIS 

Kitas esminis klausimas, j kurj reiketq atsizveigti, jei sie- 
kiama skatinti studentij dalyvavim^ paskaitoje, yra ge- 
ro psichologinio klimato uztikrinimas. 

Jei teigiame, kad studentq aktyvumas paskaitoje 
skatina dialog^, turime pripazinti, kad dialogas tampa 
turiningesnis, kai sukuriamas humaniskas studljq kon- 
tekstas. 

Destytojas D: Gaiima pateikti daug pavyzdzig, kai 
gaivojama, jog destytojai neturi stengtis bendrauti 
su studentais. O gai tai vis deito yra kiaida, kuriq 
daro daugeiis destytojg ... Pirmoji strategija ar bent 
jau pirmoji mintis, kuri man atrode aiski, buvo ta, 
kad musLj studentai tureig imti suvokti, kodei jie ne- 
ra aktyvus paskaitose, t.y. kai jie esti zmonig grupe- 
je. Tad jiems gaiima parodyti paskaitg, kuriose stu- 
dentai aktyviai daiyvavo, vaizdajuostes, kad jie ga- 
ietg susieti tai, kg mate, su save pacig patirtimi. Jie 
turi atsiminti savo pacig daiyvavimg paskaitose, tik- 
rgjj destytojo ir savo pacig vaidmenj ir 1. 1 

Pirmasis susitikimas 
Nepaisant to, destymas universitete, atrodo, gana 
sunkiai tampa interaktyvus bendravimo peocesu, nes 
jis ir toliau lieka vien tik akademinio turinio perteikimo 
vieta, kur pamirstama apie studentg problemas ir ru- 
pescius. Tai islieka problema, taigi suprantame, kad rei- 
kia ieskoti vizualizacijos strategljg, kurios mums pade- 
tq eigtis priesingai. Pareiskus susirupinim^ ir bandant 
uzmegzti kontakt^, musq bendravimas is tikrqjL! taptq 
lengvesnis, nes sukurtume teigiam^ psichologinj klima- 
t^, kuris turetq daryti teigiam^ jtak^ supratimui ir moky- 
muisi. 

Destytojas G: As manau, kad sveinumas ir prierai- 
sumas, tai, kg jie turi savo mintyse ir j kg g Hi nasi, 
yra isskirtinis zmonig bruozas. Butent tai ir yra tas 
giiusis turinys, kurj studentai gaii jsisavinti ir kurj su- 
pranta geriau nei kitus daiykus. Sgvokos kinta, pro- 
cedures yra trumpaiaikes ir tik emociniai ir sociaii- 
niai aspektai iigai isiieka. To negaiima atimti is des- 
tytojo, kuris turi daiintis savo erdve ir iaiku su kitais 
zmonemis, arne? 

Pirmasis susitikimas 
Egzistuoja vienintelis aspektas, kurio negaiima pa- 
salinti is destymo ir studijavimo proceso, nes tik tai lieka 
studentq atmintyje pasibaigus akademinems studijoms 
ir isdescius dalyko turinj. Tai emocinis aspektas. 


do not come from knowiedge but from extroversion and 
introversion. These two quatities can be worked on in 
groups if we can come up with strategies to piece the 
groups combining A, B and C. However, there is an- 
other skitt with another origin, and through it we can 
rapidiy detect that there are students who participate 
onty when they know about the subject, and who are 
not shy. But those students are not going to participate 
if they have not previousiy read about that content, as 
they woutd took ridicuious if they did. 

Meeting 

As it has already been mentioned, the lack of dia- 
logue and participation can be a result of the lack of 
previous knowledge and of extroversion and introversion, 
and that is something that can certainly be worked on. 
There are educational strategies to correct those faults 
or intermittences, without leaving aside the training as- 
pect. 

1 .2. THE AFFECTIVE CLIMATE: 

HUMAN APPROACHES 

The other pillar to be taken into account when encoura- 
ging participation must be the enhancement of the affec- 
tive climate. 

If, to begin with, participation promotes dialogue, the 
latter becomes much richer when it is found in a teaching 
context where the human side of students is born in mind. 
Lecturer D: Here at university we have ptenty of exam- 
pies of how some thought that at university ieveis teach- 
ers must not try to approach students. And maybe that 
is the mistake many teachers make... A first strategy, 
or at ieast one of the first ideas that ha ve seemed dear 
to me, is that our students must begin by reaiizing why 
they are not abte to participate in ciass, to that human 
group. Then from there we shouid start showing them 
videos ofreai ciasses so that they can rotate what they 
see to their own personai experiences. They must re- 
member how they used to participate in ciass, which 
was the generai teaching roie, which was the rote as- 
sumed by themsetves and so on. . . 

H Meeting 

In spite of this evidence, university teaching seems quite 
reluctant to become more involved than in the mere trans- 
fer of academic contents, completely forgetting about the 
students’ problems or concerns. This is regarded as a prob- 
lem, and then we realize the need to look for visualization 
strategies to help us do exactly the opposite. Because, in 
fact, expressing a concern and making an approach would 
make communication easier, thanks to the creation of a 
positive affective climate that would be very positive for 
understanding and learning. 

Lecturer G; / think that what marks peopte, what they 
keep in their minds and go deeper on are affections. 
That means that those are the deepest contents stu- 
dents may receive, as they go much more deeper than 
the rest. Concepts are changeabte, procedures are 
ephemerat, so what reatty stays in the end are affection 
and the sociat aspects. And that cannot be taken away 
from a teacher who has to share space and time with 
other peopte, can it? 

H Meeting 

There is an aspect that cannot be withdrawn from the 
teaching-learning process, since it is what finally remains 
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Zmoniq kalba yra stebuklas, galintis paversti neima- 
nomus dalykus imanomais, kai sie jau nebeegzistuoja. 
Stai kodel elgesys su kitais, bendradarbiavimas ir dialo- 
gas reikalauja artimesnio rysio vienas su kitu, nes bai- 
gus bet kurio dalyko studijas islieka tik atsiminimai ir 
afektinio pobudzio jausmai (o ne fizinio). 

Destytojas H: Taip, as suvokiu, kad tie periodai, ku- 
riLj metu buvo geresnis iraiskesnis kontaktas - irbu- 
vo daugiau abipusio supratimo - tai buvo periodai, 
kai as buvau tap^s savimi, kai atsiskieide mano tik- 
rasis „ as Suiaukiau studentg atsako, nes tuo metu 
buvo uzsimezg^s zmogiskasis kontaktas. Barjerg 
tarp destytojo ir studentg suiauzymas buvo tas iai- 
kas, kai studentai gaiejo pagaivoti, kad „jei j'i yra zmo- 
gus, tai as taip pat esu zmogus“. O jei egzistuoja 
asmenybig deficitas, tai turi bOti sukurtas reaiesnis 
ir nuosirdesnis „veidrodzio efektas", kuris paskatins 
emocijg atsiradimq, pazadinantj bendravimg, pagar- 
bg, norg mokytis ir kiekvieno asmens probiemg su- 
vokimg. 

Pirmasis susitikimas 
Emocinio bendravimo kibirkstis jsiziebia, kai desty- 
tojas imasi ugdytojo vaidmens ir bando parengti zmo- 
nes, kurie patys taps specialistq rengejais. Taigi tas bar- 
jerq lauzymas gali bOti gera pradzia, tinkamas metodas, 
kai teikiama pirmenybe ugdymui, grindziamam pagar- 
biu poziuriu j zmones. 

Vadinasi, destytojai privalo skatinti studentg aktyvu- 
uzsiemimuose, nes tai yra dalis jq kaip destytojq vaid- 
mens. Butina susikurti gero psichologinio klimato stra- 
tegij^. Studentq vardq atsiminimas, atsisakymas griez- 
tq veiksmq del studentq aktyvumo auditorijoje, zinoji- 
mas ko paklausti, gerai sudarytq ir taikliai uzbaigtq fra- 
ziq ir klausimq parinkimas yra uzduotys destytojui, ku- 
rios metodologiskai gali pagelbeti labai svarbiam tikslui 
- streso ir jtampos pasalinimui - ir sukurti toki^ aplink^, 
kurioje studentai nebijo ir nori klausti. Tuo paciu metu 
toks elgesys gali lemti emocinius santykius, nes studen- 
tai ims suvokti, jog destytojui rupi jq nuomone ir ben- 
dravimas su jais. 

Destytojas F: Jei kaibame apie padrgsinantj desty- 
tojo vaidmenj ... as tikiu, kad kai imuosi tradicinio 
destytojo kaip kontroiiuojancio asmens vaidmens, 
studentams pasidaro daug sunkiau aktyviai daiyvauti 
paskaitoje, Jie tarsi sustabareja. Kai eigiuosi taip tar- 
si vadovas ar inspektorius, dogmatiskai perteikine- 
jantis fundamentaiias zinias. Kai eigiuosi taip tarsi 
sakyciau „As studijavau, tapau tarnautoju, ojusesate 
niekas, tik paprasciausi mokinukai ...“ ir priesingai, 
jei eigiuosi kaip nuosirdus paprastas destytojas, ku- 
ris perteikia visas savo daiyko zinias, kuris skatina 
asmening iniciatyvg irindeij, kuris nevaidina, bet yra 
savimi, kuris tera tik dar vienas mokinukas ... Tada 
studentai gaivoja: „... destytojas daro kiaidas, des- 
tytojui rupi, kg as sakau, jis nera dogmatiskas, jis 
ieidzia abejoti savo nuomone, jis viesai visiems pa- 
reiskia, kad sukiydo ..." BOtent tai skatina zmones 
be baimes aktyviai daiyvauti paskaitoje, nebijoti, kad 
jg nuomone nebus tinkamai jvertinta. 

Pirmasis susitikimas 
Destytojo atsakomybe yra suzadinti studentq akty- 
vum^, ir jei destytojas nenori, kad jo dalykas butq bau- 
ginantis, g^sdintq tuo, kad reikia jgyti daugyb^ ziniq, 


in the students’ minds after their academic life and after 
the transfer of contents. That is affection. 

Human language has the magic of making possible things 
that do no longer exist, others that are yet to exist or even 
those which can simply not exist. That is why personal treat- 
ment, communication and dialogue require a close one-to- 
one relationship, because what remains in the end are re- 
membrance and affective feelings (rather than physical ones). 
Lecturer H: indeed i perceived that the moments with 
a better and dearer communication — and a better 
understanding — were those in which i was more “my- 
seif”, myreaiseif. Students responded to them because 
at those times a contact between human beings was 
estabiished. And somehow that coming down of the 
barriers set by status between teacher and student is 
the time when students think “if she is a human being, 
then i am another one. ’’ And if there is an individuai 
deficit, then a more reai and genuine “mirror effect” 
can be produced, as wait as an affective current that 
promotes communication, respect, teaming and ac- 
ceptance of everyone’s probiems. 

Meeting 

An affective communication spark appears when the 
teacher chooses to act as an educator and tries to train 
people, those prospective educators who will themselves 
teach others. So, that coming down of barriers may be a 
good start and a positive way of didactic learning, in order 
to favour a type of pedagogy based on the treatment be- 
tween human beings in the future. 

Up to this point the situation is clear: teachers must pro- 
mote student participation as part of their own role. Coming 
up with approaching strategies to foster an affective climate 
Is essential. That way, activities such as memorizing students’ 
names, taking the drama out of participating in class, asking 
knowing what and who must be asked, well constructing 
and properly finishing phrases, questions and interventions 
are teaching patterns that can methodologically serve the 
purpose of taking away some tension from students’ class 
Interventions. At the same time, these patterns can create an 
affective relationship, since students perceive that class in- 
terventions and relations are being taken care of. 

Lecturer F: Taiking about encouraging participation as 
a teacher... i beiieve that participation is much more 
difficuit and peopie get frozen when t adopt the teach- 
er’s ciassic controiiing attitude. When i act as a super- 
visor, when i possess the mostfundamentai knowiedge 
and i become dogmatic. When tact as if saying 7 ha ve 
studied, become a civii servant and you are nothing 
but mere apprentices. ..’’On the contrary, if you present 
yourseif as a genuineiy humbte teacher who puts ait 
his or her knowiedge into question, who is just another 
reference, who weicomes personai initiatives and con- 
tributions, who is not acting but being his or her reai 
seif, who is just another apprentice... Then students 
think "... the teacher makes mistakes, the teacher cares 
about what t say, he or she is not dogmatic, he puts 
his opinion into question, he pubiiciy admits in front of 
us when he has put his foot in it. . . ” That is a thing that 
reaiiy encourages peopie to participate without fear of 
their opinion being underestimated. 

T” Meeting 

It is the teacher who is responsible for generating par- 
ticipation, and If he or she is willing to eliminate the intimi- 
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norint egzamin^ islaikyti, tada reikia bauginantj jaus- 
pakeisti reformuojant destym^. Studentai turi su- 
prasti, kad nebus baudziami uz tai, padare. Reikia 
keisti vis^destymo metodikq. Siuo momentu isryske- 
ja zmogiskieji aspektai, kai destytojas pripazjsta save 
trukumus ir bando kaip nors tikslingai juos panaudo- 
ti. Tokiu atveju destytojas pats elgiasi kaip mokinukas 
detydamas savo dalykq. Emusis sio vaidmens desty- 
mo metu, iskyla klausimas del vaidybos kaip budo 
skatinant aktyvq dalyvavim^ paskaitoje. Ar destytojas 
turetq tapti aktoriumi? 

Destytojas C: Nemanau, kad destytojas tampa ak- 
toriumi. Manau, kad destytojas bando imtis tokio 
vaidmens, kuris ieistcj jam iabiau priarteti prie stu- 
dent!./ neijis is tikn/ji/ yra. Toks poziOris vercia siek 
tiek keisti savo pacii/ asmenyb^ ir destymo meto- 
d^ jei norime iabiau priarteti prie studijuojanciL/ vai- 
kq. jsivaizduokime, kad mes visi cia dirbame su 
septynmeciais ...Be abejo, kaibetume kitu tonu, 
vartotume paprastesn^ ir jiems artimesn^ kaibq . . . 
Todei, zinoma, vaidybos tarn tikra prasme siek tiek 
yra ... 

Pirmasis susitikimas 
Siekiant kurti artimesnj ir emociskesnj vaidmenj, 
galima pasitelkti kalbos ir israiskos technologijas. Rei- 
kia jsidemeti, kad destomo dalyko turinys (neatsisa- 
kius intencionalaus ir kritinio pobudzio) gali buti daug 
lengviau perteikiamas, kai siek tiek paaukojamas na- 
turalumas, medziagos perteikimas pagerinamas artis- 
tiskumu, dramatiskumu ir pabreziant perteikiam^ in- 
formacij^. Visa tai reikaiinga, kad nauja medziaga bu- 
tq lengviau suprantama ir interpretuojama. 

0 del aktyvaus dalyvavimo paskaitoje skatinimo, 
egzistuoja ir tokiq nuostatq, kad isprovokuoti aktyvi^ 
komunikacijos kait^ perteikiant oficialias zinias gana 
sunku. 

Destytojas I: Tai tas pats tarsi skatintume aktyvq 
daiyvavimq ar ieskotume budq, kaip perteikti zi- 
nias. Kiausimas keiiamas dei to, kaip zinias sukur- 
ti. Esmeta, kad aktyviai nedaiyvaudami paskaito- 
je studentai taip paprastai jsisavinti ziniq negaii. 
Todei turi me sugebeti skatinti ziniq kurimq. Studen- 
tai paprasciausiai neratam pasiruos^. die non, kad 
viskas but!/ grazu ir iengva, puikiai sukramtyta ir 
padeta ant iekstutes, o jiems reiktq tik nuryti be 
jokiq pastangq ... 

Pirmasis susitikimas 
Cia svarbu neuzmirsti vieno aspekto: o kas tas kaz- 
kas yra, jo funkcijos, vertybes, kurias atstovauja ... vi- 
sa tai nera naturalus dalykai, o puikiai sukostruotatik- 
rove. Taigi, kodel studentq zinios turi atitikti oficialias 
zinias? Kodel nera atvirksciai, kodel oficialios zinios 
neturi atitikti studento ziniq? Ar negalima suabejoti vi- 
somis jau sukurtomis institucijoje pripazjstamomis zi- 
niomis? Ar nebutq logiska manyti, kad zmogus, kuris 
neturi atitinkamq konceptualiq jrankiq, atsisako kurti 
zinias ir nori, kad viskas jam butq graziai ir lengvai 
pateikta? GalbOt tai jau klausimas apie kintancius pri- 
oritetus, kai palieciami dalyko komunikaciniai tikslai. 
Destytojas F: Visuotinis esminis prioritetinis tiks- 
ias, kurio pastaruoju metu imta siekti, tai siekis stu- 
dent us parengti tapti gerais zmonemis, etiskai su- 
brendusiais, turinciais tarn tikrq poziOrj, gebanciais 


dating character of the subject - represented by the knowl- 
edge required to obtain a pass then it becomes neces- 
sary for that punitive sense to develop through a reform tech- 
nology. That is to say, when students are not punished for 
what they have done, the overall teaching technology must 
be transformed. And at this point some human aspects ap- 
pear in the picture, aspects such as the teacher admitting 
his or her own limitations and trying to make something useful 
out of them. In this case the teacher would behave as an- 
other apprentice to the subject being taught. When that atti- 
tude towards the presentation of the subject is adopted an- 
other question arises: that of acting as a way to transform 
participation. Should the educator become an actor/actress? 
Lecturer C: / don 't think the educator becomes an actor, 
i think the educator somehow tries to assume a rote that 
brings him or her cioser to students than he or she actu- 
aiiy is. That approach forces you to change a bit your 
personaiity and your own way in order to get cioser to 
those children, imagine aii of us here worked with seven- 
year-oids. . . We surety woutd be speaking using another 
tone, and we woutd be using an easier and cioser tan- 
guage... And, in some way, t woutd certainty have the 
feeiing of acting a tittte. . . 

Meeting 

In order to establish a closer and more affective role, 
language and expression technology can be used. It must 
be born in mind that the subject’s contents (without leaving 
the intentional and critical character out) can become much 
easier to teach when some naturalness is sacrificed, improv- 
ing performance through acting, dramatizing and outlining 
the messages to be transmitted instead. AN those things for 
the sake of a better understanding and interpretation of those 
messages. 

As far as the ways for provoking participation are con- 
cerned, there are some intermediate approaches which find 
it is quite difficult to provoke an active communication dy- 
namic through official knowledge. 

Lecturer I: it’s the same as provoking participation or find- 
ing how to transfer knowtedge. The thing is how can knowt- 
edge be produced. The probtem is that students cannot 
possibty acquire that knowtedge if no participation is cre- 
ated. And we must manage to provoke that knowtedge 
creation and tater on face it up to that officiat knowtedge, 
that is, that of teachers. They are simpty not prepared for 
that. They want things nice and easy, perfectty chewed 
for them to swattow, requiring no effort at ait. . . 

Meeting 

Here one aspect tends to be forgotten: what something 
is, its function, the value it represents. . . are not natural things, 
but perfectly built realities. Thereby, why should students’ 
knowledge be faced up to the official one? Why not do it 
conversely, facing official knowledge up to theirs? Why not 
put all the institutionally-established knowledge into ques- 
tion instead? Would not it be logical to think that somebody 
who lacks the appropriate conceptual tools refuses to pro- 
duce knowledge and wants things nice and easy? Maybe it 
is a question of changing the priorities as far as the sub- 
ject’s communicative aim is concerned. 

Lecurer F: The overati essentiat priority we have recenty 
pursued is that of students being trained to be good peo- 
pte, peopte who become ethicatty mature, who acquire 
certain attitudes, who are abie to obtain sociai skiiis, to 
have a higher seif-esteem, to forge sociai reiations, to com- 
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jgyti socialiniLj /gudzig, tureti savigarbq, skatinti so- 
cialinius santykius, bendrauti, atsisakyti savo kom- 
pleksLj, bOti kritiskais, tapti tikrais piUeciais, pasiren- 
gusiais gyventi demokratineje visuomeneje. Ger^ 
mokytojq galima parengti, bet mOsg negali apakinti 
metodiniai jgOdziai, nes tai uzkirs ketiq tobutejimui. 
Taigi jei tg kurybinig priemonig prioritetas aiskus, ta- 
da visada bus taiko parengti gerg mokytojg. Bet tas 
pagrindas, ant kudo statysime sj rumg, tikrasis pa- 
grindas privalo buti anksciau issakyta m intis: pagrin- 
das ugdyti gerus zmones. Tai gaii atrodyti sa vaime 
suprantama, todei kartais imama ir uzmirstama tais 
atvejais, kai mokytojai siekia tik metodinig jgudzig 
jgijimo. 

Pirmasis susitikimas 
Cia nekalbama nei apie formaliq ziniq isiminim^, nei 
informavim^ apie jas. Esminis dalykas yra ne tik jgyti 
savo poziurj, o ir gebejimus jtvirtinti, bendrauti ir reiksti 
mintis diaiogo forma. Siems veiksmams nepakanka vien 
daiykinio turinio suvokimo. Reikaiingas ne tarn tikrq da- 
lykij ismokimas, bet jq vertinimas ir net priestaravimas 
jq turiniui. Svarbu ne pateikti visk^ „graziai ir iengvai", 
„puikiai sukramtytq", bet skatinti esminiq daiykq permqs- 
tym^, nes nieko nera amzinai originalaus. 

Destytojas J: Kaip mineta anksciau, turinys turi buti 
pasuktas priesinga iinkme: nuo konceptuaiaus jpro- 
cedurinj, o nuo procedurinio j poziurio issakymg ir 
atvirksciai. Vaikus gaiime paskatinti mokytis tik pra- 
dejg nuo poziurio formavimo, nuo afektinio pagrin- 
do, nuo pastangg isugdyti juos gerais zmonemis. O 
tai svarbiausia, ko jiems reikia - netgi visai zmonijai 
nuo pat gimimo. Vaikai tai parodo savo pirmaisiais 
„kodei?“ Kodei vaikai pasikeicia: is pradzig non zi- 
noti visg daiykg priezastis, o augdami ir brgsdami 
praranda norg zinoti, gauti zinig? Vis deito turi buti 
veiksnig, kurie gaiejo pakeisti tg jgimtg poreikj. Jei 
zmogus turi motyvg, susiformavusj poziurj, tai visa kita 
yra pasiekiama. As esu /sinkings, kad taikant zais- 
mingg ... 

Pirmasis susitikimas 
Didaktinis poziuris j destom^ daiykg turi buti keicia- 
mas, nuostatq aspektas privaio bOti vertinamas labiau 
nei s^vokq aspektas, o pomegis mokytis laikomas jgimtu 
zingeidumu. Si pastaba svarbi, nes iskeiia konstrukty- 
vq ziniq pobudj; tik pats studentas turi rasti motyvq stu- 
dijuoti, skirti visas savo gaiias studijavimui, ziniq kuri- 
mui, remdamasis savo poreikiais ir savo gebejimais. 

Siekiant sio tiksio svarbu suvokti, kad perteikiant des- 
tom^ kurs^ gaiimi jvairus aktyvaus daiyvavimo budai, 
vadinasi, aktyvumas negaii bOti ribojamas tik aktyvumu 
auditorijoje. 

Destytojas F: Butina pazymeti, kad akcentuojamas 
tik vienas aktyvaus daiyvavimo bud as, nors is tiesg 
aktyvumas yra daug piatesne sgvoka. Mes esame 
isbandg aktyvumg internetiname tinkiaiapyje irne tik 
tai, nes aktyvumo ribos gaii buti piacios. Pabaigoje 
studentg kiausiame, ko jie ismoko ir kokias pasiuiy- 
tas strategijas jie taike savo jgudziams ugdyti. Kai 
kurie is Jg nera aktyvus diskusijose, bet gaii pasaky- 
ti: „savo destymo patirtj aprasiau ir paskeibiau tin- 
kiaiapyje “arba „savo komentarus apie straipsnj jde- 
jau j tinkiaiapj”, ar net „parengiau savo grupei pre- 
zentacijg". Visa tai rodo, kad aktyvaus daiyvavimo 


municate, to get rid of their compiexes, to be criticai, to 
be seif-criticat, to be reat citizens prepared to iive in a 
democratic society. A good teacher can be made, but 
we must not be btinded by instrumentai skiits because 
those biock our road. So, and if that priority of buiiding 
toots is dear, there is aiways time to make a good 
teacher. But the base we must use to buiid upon, the 
reat foundations must be those t mentioned before: the 
foundations for creating good peopte. This may seem 
obvious but it is sometimes forgotten nonethetess, with 
teachers just wanting students to acquire instrumentai 
skiits. 

Meeting 

It is not a question of memorizing the officiai knowledge, 
nor a question of knowing about the officiai knowiedge. The 
most essentiai thing is to obtain attitudes and abilities for 
assertion, communication and dialogue, and for that the ap- 
prehension of instrumentai contents is simpiy not enough. It 
is not just a matter of learning certain things, but a question 
of well appreciating - or even contradicting - those certain 
things. Instead of offering things “nice and easy” and “per- 
fectiy chewed”, we should move on to a process of regurgi- 
tating the essentiai, since nothing is originaiiy originai. 
Lecturer J: As it has previousty been estabtished, con- 
tents must be re versed, from conceptuat to procedurat, 
from procedurat to attitudinat and the whote way round. 
Because it is from the attitudinat base, from the affec- 
tive base, from the basis of educating good peopte that 
you’re going to motivate chitdren to team. And that’s 
exactty what they need - even as a species-, since they 
were born. Chitdren express that with their first “whys”. 
Why do chitdren change from wanting to know the rea- 
son for everything to apparentty not wanting anything 
to do with knowiedge when they grow otder? There are 
certainty some factors having an influence and chang- 
ing an innate potentiatity aren’t there? Then from moti- 
vation, from the attitudinat aspect the rest can be 
achieved, t am convinced that using ptayfut. . . 

Meeting 

The didactic approaches on the subject must be trans- 
formed, the attitudinai aspect must be vaiued over the con- 
ceptuai one, favouring the iike for learning as an innate curi- 
osity. What is important about this remark is that it supports 
a constructive reiationship of knowiedge, since it is the stu- 
dent who must find his own motivation and put ail his might 
on his own learning, on his own knowiedge production, tak- 
ing as a base his own being and his own abiiities. 

With that aim, it is important to know that the subject 
must have different participation channels and, this way, 
the subject’s sense must not only be restricted to the in- 
terventions at the classroom. 

Lecturer F: The truth is that we focus on just one way of 
participation, white participation is much wider than that 
So we’ve tried out web participation, but not onty web 
participation since participation fietds can be very var- 
ied. At the end we ask them what they have teamed or 
which strategies they have used from those we offered 
them to d eve top their skiits. There may be some who 
have not taken part in the debates and yet they say: 7 
have posted a teaching experience on the web” or “ i 
have made a comment on an articte and posted it on 
the web” or even “i did a presentation in ctass”. Aii in ait 
it means that participation is not iimited to an orat pres- 
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negalima riboti vien zodine prezentacija arzodiniais 
debatais tam tikru apibreztu momentu. Privalome 
pasiulyti jvairip galimybip spektrq, siekdami, kad 
kiekvienas galetg pasirodyti kaip galima geriau ir 
sugebetg isties buti savimi. Kai kurie zmones buna 
drovus, kai reikia kalbeti, bet jie gali parasyti straips- 
nio santraukg, o tai jau aktyvus datyvavimas. Kaip 
sake destytojas C, zinios geriau siai jsisavinamos 
bendradarbiaujant su kitais, o jei tai atiiekama indi- 
viduaiiai, atrodo, kad vyksta konkurencija ... 

Pirmasis susitikimas 
Aktyvumo s^voka apima jvairaus pobudzio dalyva- 
vimo budus, kurie gali buti pritaikyti atskiriems dalykams 
pasitelkus jq sukurtus saltinius. Destytojas jau nera vie- 
nintelis ziniq sistemos vadybininkas, taip pat nera vie- 
nintelis asmuo atsakingas uz destym^ ir studijavim^. 
Atsakingas tampa kiekvienas asmuo ir grupe apskritai, 
visi, kurie turi gali^ kurti ir aktyviu dalyvavimu jnesti nau- 
jos energijos. Studijq rezultatai tampa grupes verte, o 
pastaroji turi buti laikoma kulturiniu, ne vien tik moksli- 
niu ar akademiniu veiksniu. 

1.3. ZINig LYGig APRIBOJIMAI 

Patirties irziniq apie busim^savo universitetinj issila- 
vinim^, stoka (arba neigiama patirtis) s^lygojo proble- 
ms, kuris iskele Muzikos israiskos katedros destytojai. 
Sie destytojai kalbejo apie neegzistuojantj arba retai eg- 
zistuojantj kulturinj pagrinds arba liaudies ismintj muzi- 
kos praktikoje. Destytojai vardijo sunkumus, kurie atsi- 
randa del studentq jvairoves auditorijoje: kai kurie gedi- 
jasi pademonstruoti savo kuno kalbs ir jauciasi lyg vai- 
kai per muzikos praktikos uzsiemimus, kiti yra baigs stu- 
dijas koncervatorijoje ir sugeba groti jvairiais intrumen- 
tais, bet nera nieko girdejs apie didaktiks ar metodiks. 
Destytojas B: Vieni turi sukaup^ didei^ muzikines 
kaibos patirtj, o kiti eigiasi kaip vaikai, nes neturi 
jokio muzikinio issiiavinimo. Destytojas priverstas 
derintis prie abiejg sip grupip ir bandyti ieskoti ati- 
tinkamo daiykinio muzikinio issiiavinimo ir atitinka- 
mo didaktinio turinio. Emus svarstyti apie meiodi- 
jos ir muzikinio ritmo didaktikos daiykp kiio kiausi- 
mas: kas is tikrpjp siypi siame pavadinime? Ture- 
ciau juos mokyti didaktiskai nagrineti meiodijg ir rit- 
mg, taciau is tikrpjp turesime apsiriboti eiementariu 
mokymu, nes studentai neturi eiementarip daiyko 
zinip. Tai kaip gaiima pradeti dirbti, kai auditorijoje 
yra tokios dvi skirtingos grupes? Kaip priversti stu- 
dentus aktyviai daiyvauti? 

Pirmasis susitikimas 
Kai studentq ankstesniq ziniq jgijimo lygis nevieno- 
das, o jiems reikia destyti ts patj ir tuo paciu metu, rei- 
kalauti, kad visi jie pasiektq ts patj ziniq jsisavinimo ly- 
gj, tai aktyvaus dalyvavimo skatinimas tampa proble- 
matiskas. Taigi situacija tampa isbalansuota jau is pat 
pradziq, js vis sunkiau stabilizuoti, nes studentq zinii! 
skirtumai buna milziniski. 

Svarbu atsizveigti j tai, kad dalyvavimo s^voka su- 
siaurinama iki dalykiniq ziniq panaudojimo, taciau anks- 
ciau minetas muzikiniq ziniq trukumas gali buti puikiai 
isspr^stas pasitelkus didaktines strategijas, pavydziui, 
pagalbs draugams. Jie nezino, kad jiems kazkas pa- 
deda, o padeda tie, kurie suvokia padedantys. Si stra- 
tegija gali buti svarbi ir ne paskaitos metu: paskaita pa- 


entation or an orai debate at a given time. Therefore we 
must be abie to offer a wide range of opportunities that 
encourages them to get out the best of themsetves, to 
be their reai seives. Some peopie may be shy yet stiii 
abie to write the summary of an articte, and that is par- 
ticipation. Just iike iecturer C said before, knowiedge is 
best buiit by coitaborating with others, because if it is 
done individuaiiy it iooks as something competitive. . . 

Meeting 

The concept of participation involves a diversified real- 
ity of the interventions, which can adapt to individual sub- 
jects and take advantage of the resources these generate. 
The teacher is no longer the sole manager of the knowl- 
edge factor, nor the sole responsible for the action of teach- 
ing/learning. Now it is every individual and the group in 
general who have the power to create and put new energy 
into participation. The results of their learning become their 
own group production, and this must be understood as a 
cultural action, and not merely a scientific or academic one. 

1.3. DEGREES OF KNOWLEDGE: LEVEL LIMITATION 
The problem posed by the lack of experiences (or the ex- 
istence of negative ones) and knowledge on/about what is 
going to be their university education was denounced by 
the faculties of the Musical Expression Department. Those 
teachers reported the scarce or non-existent cultural basis 
or folk wisdom on musical practice. They stated the diffi- 
culties posed by the diversity of students at class: some 
who were ashamed to express themselves through their 
bodies and felt like children during their musical practice 
sessions, and others who had received conservatory train- 
ing and were able to play instruments yet they knew noth- 
ing about didactics or methodology. 

Lecturer B: On the one hand there are those who have a 
compiex about their experiences on musicai ianguage, 
and on the other hand there are those who behave tike 
chiidren and know nothing about musicai education. And 
there you are, ptaced between them both, trying to took 
for an appropriate instrumentai music education and 
some adequate didactic contents. Because i start think- 
ing on the subject “Meiody and Musicai Rhythm Didac- 
tics ”, but what does that titte reaity mean ? i am supposed 
to teach them how to approach meiody and rhythm di- 
dacticaity when what we are actuaity going to do is an 
eiementary instruction since they know nothing about 
the subject Then how can you make it work when there 
are two such different ievets in one ciass? How can you 
make peopie participate? 

Meeting 

Mediating between students who have a previous lack 
of knowledge at different levels, having to teach them all 
the same contents at the same time and requiring them all 
to reach the same levels of acquisition, makes it very diffi- 
cult for faculties to encourage participation. This is so be- 
cause the situation is unbalanced from the very beginning 
and it is further on impossible to make it equal, since the 
differences in the students’ skills are enormous. 

It must be taken into account that the concept of partici- 
pation is being reduced to an instrumental use, when the 
problem of the lack of musical knowledge previously men- 
tioned can be perfectly solved by means of didactic strate- 
gies including help between peers. That is, those who do 
not know being helped by those who do. And this strategy 
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sinaudojama, kad buti! paskatintas toks dalyvavimas, 
kurio tikslas - parengti „ateities mokytojus", o ne atkurti 
klasikinj destymo/studijavimo modelj, kurio pagrindinis 
elementas yra tarn tikro turinio mokymasis atmintinai. 
Destytojas C: A aktyviai padeda. Kam? Manau, svar- 
bu pradeti nustatyti skirtingas aktyvumo orientaci- 
jas. Jus cia pasakojate apie aktyvum^ kuriant daly- 
kiniLj ziniLj rusis, t.y jokig muzikines abeceles zinip 
neturintys studentai turi jas jsisavinti. Tam jiems rei- 
kes pasitelkti aktyvumo strategijq, kuri taip pat gati 
pagerinti jp studijp procesq. Mes stebimes: „Ko as 
noriu pasiekti? Puikiai parengtq asmenj datykiniu po- 
ziuriu ar tikrai nuosirdp ir gerq zmogp?" As manau, 
kad pastarosios minties pakaks. Esu jsitikinqs, kad 
galutinis rezultatas - geras zmogaus parengimas ver- 
tybip srityje. Moralus zmogus, sugebantis ateityje 
perteikti tas pacias vertybes save studentams ... 

Pirmasis susitikimas 
Jei aktyvumas priskiriamas dalykiniam pobudziui, jis 
netaikytinas komunikaciniams tikslams pasiekti. Jei no- 
rime plataus, jvairiapusio jsikisimo, nuosekiaus ir akty- 
vaus studentLj dalyvavimo, turime siekti tokio ugdymo, 
kuris atitiktq to asmens, kuris studijuoja, poreikius. Tam 
prireiks daug darbo, nes kaibama ne apie konceptuaiiq 
s^vokq atsisakym^, bet apie tai, kaip prapiesti pateikia- 
m^ turinj ir ten jtraukti tai, ko is tikrqjq reikia tai profesi- 
jai, kuriai studentai rengiami - buti ugdytojais, bet ne 
instruktoriais. 

ISVADOS 

Atlikta anaiize parode, j k^ reiketq atkreipti demesj ir ko- 
kiq veiksmq turetume imtis, kad destymo metu butq is- 
bandytos skirtingos veikios rusys, skatinamas aktyvus 
studentq daiyvavimas. 

Keldami prieiaid^, kad komunikacija patobuiina des- 
tymo ir studijavimo process, gaiime apibrezti su dalyva- 
vimu susijusius sunkumus ir pasiekimus, nes tai esmi- 
nis studijq reglamentavimo eiementas. Norint, kad stu- 
dentai aktyviai dalyvautg paskaitoje, turi buti sukurta dia- 
logui paianki apiinka destytojams ir studentams. Ne bet 
koks diaiogas sveikintinas, o tik toks, kuris organizuoja- 
mas atsakingai. Tokiam diaiogui reikia rengtis apiben- 
drinant ir susumuojant ankstesnes zinias bei skatinant 
idejij pateikim^. 

Suvokiant, kad niekas is nieko neatsiranda, visame 
siame procese labai svarbi tampa emocine sritis. Atei- 
ties studijos turi buti grindziamos turinio ir asmeniniq 
santykiq transformacija. Nesvarbu, koks studento ziniq 
lygis is pradziq, nes bus dirbama skirtingais lygmeni- 
mis, o tai svarbiausia. Viename lygmenyje bus akcen- 
tuojama ne tik dalykiniq igudzig jsisavinimas, bet pleto- 
jami ir kiti pamirsti gebejimai. Kitas iygmuo bus grin- 
dziamas vertybig pietojimu, etinemis ziniomis, demokra- 
tine s^zine, padedancia uztikrinti orum^, teises, piura- 
lizm^, jpareigojimus ... Norint nustatyti, kokios strategi- 
jos gaii pagerinti komunikacinius gebejimus, atsisklei- 
dziancius tose situacijose, kai reikia vertinti jvairias smul- 
kmenas, sociaiinius reiskinius is akademinig pozicijg, 
svarbu atsizveigti j kalb^ ir raiskos budus. 

Kintantis poziuris j destym^ reikaiauja, kad destyto- 
jai atsizveigtg \ naujas tendencijas studijg turinio struk- 


can be appiied out of the class hours, making use of the 
ciassroom to promote a type of participation with the aim 
of educating “the teachers of the future”, rather than repro- 
ducing the ciassic model of teaching/learning where the 
key element consists of memorizing certain contents. 
Lecturer C; A participation for who? i beiieve it’s impor- 
tant to start identifying the different orientations for par- 
ticipation. You are teiiing me about participating to cre- 
ate instrumentai types of teaming, that is, students with- 
out the simpiest knowtedge about the musicat aiphabet 
and who have to team it Forthatthen we’tt have to come 
up with participation strategies which atso improve the 
teaming process. But we are ptacing participation in a 
different position, where we wonder: “What do t want to 
achieve ? A perfectty trained person from the instrumentai 
point of view, or a reat genuine person?’’, t think that 
woutd do, t intend to finatty have a person who has re- 
ceived a good training on vatues. An ethicat person who 
in the future witt be abte to transfert those same vatues 
to his or her own students. . . 

Meeting 

If participation is actuaiiy treated in an instrumentai man- 
ner it will end up being compieteiy empty of its communica- 
tive approaches. If we want to achieve a wide diversified and 
consequent intervention, then we must go for an education 
aimed and tailor-made for the person being taught. That re- 
quires a greater deal of teaching, since it is not a question of 
forgetting the conceptuai contents, but a matter of eniarging 
the offer towards what it is actuaiiy going to be the student’s 
occupation; educator, rather than instructor. 

CONCLUSIONS 

The analysis made has showed which are the concerns 
and the actions to try and bring a different type of practice 
into the teaching reaiity, as far as participation is con- 
cerned. 

Assuming that educationai communication makes the 
teaching/learning process possible, then we can set the 
difficulties and the achievements related to participation, 
since it is an essentiai element for the regularization of the 
educationai act. Participation requires the creation of a 
ciimate where diaiogue is fiuid, for both teachers and stu- 
dents. But not any kind of diaiogue wili do, but one arising 
from voices that claim their own responsibilities. For that 
we must work on bringing previous types of knowiedge 
together, and on enhancing the assertive education 
needed to express our own ideas. 

Knowing that nothing appears from out of the biue, an 
affective scope must be put into the whole process. The 
education of the future must be made on the basis of a 
transferabie transformation of contents and personal in- 
terrelationships. it does not matter which is the students’ 
ievel in the beginning, because what reaily does matter is 
the fact that the work will be done on a different ievei. A 
ievel that will not only focus on the acquisition of instru- 
mental skills, but also in the development of another for- 
gotten skills. A level that will be based on an education of 
vaiues, on ethical knowledge, on that democratic con- 
science that estabiishes dignity, rights, piurality, obiiga- 
tions... Language and expression technologies must be 
reviewed in order to identify strategies to improve the com- 
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tGroje ir noreti! taikyti naujas strategijq rusis - jvairius 
kognityvinius igudzius tobulinancias strategijas; stra- 
tegijas, kuriose neapsiribojama vien tik vertinamais ge- 
bejimais, o atsizvelgiama j studentq konceptualias ar 
taikom^sias zinias. 

Daug svarbiau parodyti sio turinio ir proceduriniq 
nuostatLj ar poziurio esm^, taciau reikia atsizveigti ir \ 
dalyko zinias bei dalykq studijuojancio studento in- 
dividualum^. Studento darbo rezultate turi atsispindeti 
jvairios taikomos andragogines priemones. 

Projekte dalyvavusip universiteto destytojq darbo 
patirtis padejo mums pradeti esmines reformas atei- 
nanciais akademiniais metais. Reformas, kurios ska- 
tintq aktyvaus dalyvavimo tobulinim^, nes vienoje is- 
vadLj, kurias padareme, teigiama, jog iki siol naudo- 
tas epistemiologinis poziuris j dalyk^turi buti keicia- 
mas atsizvelgiant j tai, kad sioje lygtyje svarbiausias 
elementas yra ne turinys ar galutinis pazymys, o stu- 
dentas. Reiketq, kad aktyvumas paskaitose kiltij is 
paciq studentq iniciatyvos, kad jie imtqsi sprendimq 
ir jaustqsi es^ destymo ir studijavimo proceso dali- 
mi. 

Kituose tyrimo projekto etapuose paaiskejo, kad at- 
eityje destytolq laukia didelis uzdavinys ieskant ir tai- 
kant jvairius komunikacijos budus visuose lygmenyse. 
Svarbiausia - jie privalo atsiminti, kad jsipareigojimai 
svietimo srityje yra asmens kelione, tiesos, maziau rep- 
resines ir dominuojancios realybes paieska. Tad bus 
t^siamas strategijos tobulinimas ta kryptimi, siekiant j^ 
taikyti destant ateityje. 
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munication abilities reflected on the pedagogical sense of 
taking care of details and social appearances. 

Changing the teaching approaches requires teachers 
able to adopt new trends on curricular frameworks, and will- 
ing to apply new types of strategies. Strategies to develop 
different cognitive skills. Strategies that will not be restricted 
to a measurable demonstration of how much students know 
from the conceptual or procedural points of view. 

It is far more relevant to show the attitudinal side of 
those contents and procedures, but that must be done tak- 
ing into account the knowledge on the subject and the 
uniqueness of the student studying that subject. For the 
student’s own analysis of the subject must lead to the ap- 
propriation of the pedagogical resources employed. 

The training experience with these university lecturers 
helped us undertake strategic reforms during the following 
academic years. Reforms that promoted the development 
of participation because, among many other things, we have 
come to the conclusion that the epistemological approaches 
held on their subjects so far, as well as further teaching de- 
velopments, should be transformed bearing in mind that the 
most important element in the equation are students and 
not contents, nor the final grades. There is a need for a par- 
ticipation built by students, with them taking all the deci- 
sions and feeling part of the process of teaching/learning. 

During the following stages of the research project, it be- 
came clear that teachers still have ahead the great task of 
coming up with connection channels at all levels. And, above 
all, they must check that their commitment towards educa- 
tion is a personal journey, a quest for other truths, for other 
less repressive and less dominant realities. Therefore we will 
continue developing strategies following that direction, in or- 
der to further on apply them to the future of teaching practice. 
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